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Pa3BuTHE 3HAKOBO-CUMBOJIMYECKOTO
OMOCPEICTBOBaHUA Y PEOCHKA

IMoasixkoB A.M.
Benopyccruti cocyoapcmeenuwiii ynusepcumem

B cmamve npedcmaenen 00630pHuLL aHATU3 UCCIEO08AHUL OHMOLEHE3d 3HAKOBO-CUMBOIUYECKO20
ONnoCPedCcmeo8anisl.

Lenv pabomsi — onpedenums OCHOGHLIE IMANBL 08IAOEHUS. 3HAKOBO-CUMBOIUYECKUMU CPEOCMBEAMU 8
nepuoo demcmsa.

Mamepuan u memoovt. Mamepuaiom O0as1 UCCAEO08AHUS NOCAYICUTU —TMEOPEeMUYecKue U
IMIUPUYECKUE UCCAEO08AHUSL OMEYECNBEHHbIX U 3aPYOeCHbIX asmopo8 no npobreme 061a0eHus:
PpebeHKoOM 3HAK0BO-CUMBOIUYecKUMU cpedcmeamu. OCHOBHBIMU MEMOOAMU GbICIYRULU MEMOO01020-
meopemuyeckuil AHaIu3 JUMepanmypHuLX UCOYHUKOS U MOOeTUPOGaHUe.

Pesyniomamot u  ux oocyycoenue. Pazeumue 3HAKOBO-CUMBOIUUECKO2O — OROCPEOCHBOBAHUS
AHATUBUPYEMCsl 8 KOHMeKCcme NpooieMbl COYUANbHO20 B3AUMOOelCmEUs U KVAbmMYyPHO2O pPA38umus
pebenxa. Pazsumue onocpedcmeosanusi paccmampusaemcss Kaxk 061a0eHue pasiudHbiMu KyJIbmypHbLMU
Gopmamu 6 @yuxyuu s3amewenus. Bvloenenvl 0CHOGHbIE dMANbl PA3GUMUST 3HAKOBO-CUMBOIUUECKO20
onocpeocmeoganusi 'y oemell. B nepuoowvi pamnezo u miaadwie2o OOUIKOIbHOZO Oemcmea pebeHoK
NOCe008aAMENbHO  067A0e8Aen  JceCmam, — NPeOMemamu-3aMecmumensiMu U  npeoMemHbIMU
OeticmeusiMy,  Clo8amMu, NPOCMPAHCMGEEHHBIMU — PEeANUCTIUYHBIMU  U30OPAdICEHUAMU U MOOeTSIMU,
epagpuueckumu cumeoaamu. Pazeumue 3HAKOBO-CUMBOIUYECKOU (YHKYUU 8 cmapuiem OOUWKOIbHOM U
MAAOueM WKOIbHOM B03DACHAX CONPSdICEHA ¢ OMOeNeHUeM 3HAKA Om e20 3HaueHusi (npeodoneHuem
«ghenomena cmekna»). B muadwem WKOIbHOM U HOOPOCHIKOBOM — 603PACAX — OCEAUBAIOMCSL:
npocmpancmeentvle (K8a3unpocmpancmeeHHble) CXembl, MOOenu, HAYUHble NOHIMUSL U Op.

Ommeuaemess 02paHUteHHOCIb CYWECBYIOUUX UCCIE008AHUTL PA3BUMUS 3HAKOBO-CUMBOIULECKO20
ONOCPedCmeo8anUs YyMUIUmMapHo-npasMamuyeckum KOHMeKCmoMm.

3axnrouenue. Osnadenue pedbeHKOM 3HAKOBO-CUMBOIUYECKUMU CPEOCMBAMU 68 DOIbUIUHCINGE HAYYHbIX
UCCNe008AHULl NOHUMAEMCS KAK Heo0Xooumoe YCiosue NOTHOYEHHO20 B63AUMOO0eliCeUs ¢ Opyaumu
modbMu. B ncuxonocuu croxcunac, mpaouyus HOHUMAHUS 3HAKOBO-CUMBOIUYECKUX CPedcms 8
VIMUTUMAPHO-NPASMAMULECKOM KOHmeKcme Kak: 1) cpedcme mamepuanbublx, 3aMeuaiouux npeomentol
OelicmeumenvHoCmu, 2) UCNOb3YeMbIX NPOU3BOAbHO, 3) GKIIOUEHHLIX 8 COMPYOHUUECMBO CO 83POCbIM,
KOMOPbIL  OKA3bI6Aem  COOMEEMCMEYIOWYI0 NOMOWb 6 061adeHuu umu  (ckaggoroune); 4)
PAa3eUBAIOWUXCSL RO JIUHUU OM 0DO03HAYEHUsT 4YECMBEHHO-KOHPEMHO20 COOePHCAHUs K 0600uento-
abcmpaxmuomy. Taxoe nonodiceHue npueeno K HedooyeHke Makux Qopm Kyibmypbl KaK CUMBOIbL,
Memagpopel, XydodcecmeeHuvlie 00pazvl, pumyanvl, Mugul, He0OX0OUMbIX 0151 0CGOEHUS YEHHOCHHO-
CMBICIOB020 COOEPAHCANUS KYAbMYPbL U PEUEHUs. 3a0aU, CEA3AHHBIX C YCIMAHOGNCHUEM U NOOOEPHCAHUEM
ces3ell U OMHOWEHUTL ¢ OPY2UMU THOObMU.

Kniouesvle cnosa: 31axogo-cumeonuyeckoe OnocpeoCmeosanue;, COYUAIbHOe G3auUMOOelcmaue;
HCUXUYECKoe pazeumue,; 3ameujeHue.
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The article presents an overview analysis of ontogeny of sign-symbolic mediation.

The purpose of the work is to determine the main stages of mastering symbolic tools during childhood.

Material and methods. The material for the study was theoretical and empirical studies of domestic
and foreign authors on the problem of mastering the child sign-symbolic tools. The main methods were
the methodological-theoretical analysis of literary sources and modeling.

Findings and their discussion. The development of sign-symbolic mediation is considered in the
context of the problem of social interaction and cultural development of the child. The development of



mediation is seen as the mastery of various cultural forms in the function of signification. The main stages
of the development of children sign-symbolic mediation are singled out. In the periods of early and
younger preschool childhood the child consistently takes possession of gestures, substitute subjects and
subject actions, words, spatial realistic images and models, graphic symbols. The development of sign-
symbolic function in the senior preschool and junior school age is associated with the separation of the
sign from its meaning (overcoming the "phenomenon of the glass™). In the younger school age and
adolescence spatial (quasi-spatial) schemes, models, scientific concepts, etc. are mastered.

The limitedness of existing empirical studies of the development of sign-symbolic mediation by a
utilitarian-pragmatic context is noted.

Conclusion. The child's mastery of sign-symbolic tools in most scientific research is understood as a
necessary condition for full-fledged interaction with other people. In psychology the tradition of
understanding sign-symbolic mediators in a utilitarian-pragmatic context has developed. They are
understood as: 1) material signs, substituting objects of reality; 2) used intentionally; 3) involved in
cooperation with an adult who provides appropriate assistance in mastering them (scaffolding); 4)
developing along the line from the designation of sensory-content to generalized abstract. This situation
led to a under-evaluation of such forms of culture as symbols, metaphors, artistic images, rituals, myths,
necessary for mastering the value-semantic content of culture and solving problems related to
establishing and maintaining relationships with other people.
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