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AHanus socnpuAaTua byaywmmm negaroramu MHKAKO3UU
KaK peHomeHa coBpeMeHHOMn cuctembl 06pasoBaHus

A.10. CHaTkoBa, H.U. Byma)eHKo
YupexcdeHue obpazosaHua «BumebcKuli 2ocydapcmeeHHsili yHusepcumem
umeHu .M. Maweposa»

OO0HUM U3 npuopumemHbIx HaNpPasaeHUl passumusa creyuansHo2o0 0bpaszosaHua 8 Pecnybauke benapyce asasemca nepexoo
om UHMEe2PayUU K UHKA3UU. WHKAO3UBHOe 06pa3os8aHue KaK so2udeckoe npodonxeHue cucmembl UHMeZPUPOBAHHO20
obpasosaHua npedsazaem Hosble, bosiee cosepuweHHble Mooxo0bl K Op2aHU3aUuU y4ebHO20 npouecca U 83aumodelicmsuro
¢ KaxObiMm pebeHkom. OOUH U3 BaHCHbIX (PAKMOPOB 8 MPoO8UHEHUU UOeU UHK/AK3UU — MPUHAMuUe 0aHHO20 AsseHus nedazo2amu.

Llenb cmameu — Uu3y4yume OMHOWEHUE K UHK/AO3UBHOMY 06pa308aHuto (coemecmHomy obyyeHuro demeli ¢ Hopmol u demel
€ 0C0beHHOCMAMU rcuxogu3u4ecKko2o pa3eumus) byoyuux nedazozos.

Mamepuan u memoodbl. OcyujecmesneHo ucciedosaHue cpedu caywameneli MHcmumyma rosblWeHUs Keanuguxkayuu u
rnepernodzomosku Kaodpos, cmyOeHmMo8 Cmapwux Kypcos nedazoau4eckoeo akyaemema y4yperodeHus obpaszosaHus «Bumebckuli
2ocydapcmeeHHslili yHusepcumem umeHu .M. Maweposa». 3a ocHosy bbina e3ama aHkema A.A. CuHsasckol «Moe omHoweHue K
UHKAO3UBHOMY 06pa308aHUIO», AO0AMMUPOBAHHAA U OOMOHEHHAS B0MPOCAMU, COOMBemMCcMeyWUMU OCOBEHHOCMAM UHK/3UU 8
Pecnybnuke benapyce.

Pe3ynomamel u ux obcyxcdeHue. VicciedosaHue NoKas3ano, Ymo K 00CMOUHCMBAM UHK/AO3UBHO20 06pa308aHUA OMHOCUMCA
coyuanuzayusa pebeHKa, noseneHue adanmusHol obpazosamesnbHol cpedsl, 8 Komopoli mo2ym obyyamscs ece demu. MHKAO3UA
Xapakmepu3zyemcs no8bIWEHHbIM 8HUMAHUEM K 2pynnam oby4yaroujuxcsa, Komopble Mo2ym OKA3ambCA M008epHEeHHbIMU PUCKY
060cobeHuUs, IKCKMO3UU, HU3Kol ycrnesaemocmu. Ho ce200HA UHKAO3UBHOE 0b6pa3osaHue 8 obujeobpaszosamesnoHbIX WKOAAX
docmyrnHo Auwb mam, 20e co30aHbl ocobbie ycaosua 04 Oemeli ¢ Of®P. [pakmuka Nokasasna, Ymo nedaz2oe, U3HAYA/bHO
nodzomoesneHHobll K pabome 8 06bI4HOU 06weo0bpazosamesnbHOl WKOsE, OKA3bIBAACH 8 YC/0BUAX UHKAO3UU, He 8ce2da criocobeH
aghgekmusHo opaaHu3o08ame y4ebHbili npouecc. Ocobblie obpaszosamesnvHolie nompebHocmu pebeHKa mpebyrom om WKosbI
npedocmasseHus 00NoAHUMENbHbIX UHOUBUOYANbHO HAMPABAEeHHbIX Mamepuasos, Mpo2pamm uau ycaye.

3aknroveHue. Ha ceco0HAWHUL OeHb udes UHKA3UBHO20 06pa308aHUA GKMYAnbHA U OOMKHA cmame cocmasHol 4acmoto
npogeccuoHanbHO20 MblwneHusa nedazoz2o8. MiccnedosaHue nMoKasasno, ymo b6oabwas 4acme neda2o2o08 Haxooumcsa 8 cmaouu
AIAMEeHMHO020 CONMpomueseHus, 3aHuUMaem MacCUsHyro MOo3UYU0 U MOMbKO HEe3Ha4umesibHas 4acme 20moed K aKMUGHOMY
MPUHAMUIO UHK/I03UU KaK 0coboli hopMbl op2aHU3ayuu obpazosamesnbHoO20 npoyecca.

Kntouesble c€n0o6a: UHKAO3UA, UHKAO3UBHOe 00pa308aHUE, UHK/AO3UBHAA o0bpazoseamesnbHas cpeda, ocobeHHocmu
fcuxoghu3u4ecKo20 pa3sumus.
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One of the priority areas for the development of special education in the Republic of Belarus is the transition from integration to
inclusion. Inclusive education, being a logical continuation of the system of integrated education, offers new, more advanced
approaches to the organization of the learning process and interaction with each child. One of the important factors in promoting
the idea of inclusion is the acceptance of this phenomenon by teachers.

The purpose of the article is to study the attitude towards inclusive education (joint education of children with a norm and
children with special psychological development) on the part of would-be teachers.

Material and methods. A study was conducted among the students of the Institute for Advanced Studies and Retraining of
Personnel, senior students of the Pedagogical Faculty of the Educational Establishment «Vitebsk State P.M. Masherov University
named». The basis was A.A. Sinyavskaya’s questionnaire «My Attitude toward Inclusive Education», adapted and supplemented
with issues corresponding to the peculiarities of inclusion in the Republic of Belarus.

Findings and their discussion. The study showed that the advantages of inclusive education include the socialization of the child,
the emergence of an adaptive educational environment in which all children can learn. Inclusion is characterized by increased



attention to groups of learners who may be at risk of isolation, exclusion, low achievement. However today inclusive education
in general schools is only available where special conditions are created for children with special needs of psychophysical
development. Practice has shown that a teacher, who was originally prepared for work in a regular general education school,
finding himself in conditions of inclusion, is not always able to organize the educational process effectively. Special educational
needs of the child require provision of additional individually targeted materials, programs or services.

Conclusion. To date, the idea of inclusive education is relevant and should become an integral part of the professional thinking
of teachers. The study showed that the majority of teachers are in the stage of latent resistance, they occupy a passive position and
only a small part of them is ready to actively accept inclusion as a special form of organization of the educational process.
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